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Preface

Career guidance, counseling, and. placement has again become a matter of national concern following the
passage of the Vocational Education Act of 1963 and the Vocational Education Amendments of 1968. A number
of programs have since been initiated anedeveloped on state-wide as well- as national levels. On the basis of
current practices in Minnesota, there exists a number of exemplary programs utilizing the cognitive approach to

. career guidance, counseling and plaeement within the school structure.

Our intent is to develop a .guide foensing 'On the affective and 'experimental components 'of Career guidance,
counseling, and placement.

. We view career development as an integral part of the whole person's development expressed in terms of one's
self-concept Which is derived from interaction with a number of variables such as family,' peern, coinmunity,
school, etc. Otit of this interaction with the above nientioned variables evolves a person's values, attitudes, and
beliefs that in turn influence the person's behavior and their choice of alternative careers.

,

Placement is viewed by us as a continuous ongoing pr'ocess wIlicktincludes Placement of persons into grade
levels, subjects, activities, experiences, eic., as well as" placement on a job and entry into college. Thus, °placement

1 is viewed in a comprehensive context rather than thei,limited view of only job placement

.

i
/;

The psychological and sociological implicationefor guidance personnel in career 1development, / guidance,
counseling, and placement involve knowledge and constant awareness of the relationship that exists between' the
'constantly evolving self-concept and the person's development thrOugh the world of work. /

Hopefully, the development of this guide will precipitate and/or expedite counselor awareness and commit-
ment to career development from the perspective of the.whole person. The consequences of such Counselor aware-
ness and Conimitnient should result in More meaningful interaction between 'the eduiational process within the -
school and the life process within society

11'
,

Chapter. I is devOted to theoretical considerations involving a self-concept approach and, the iffiplications Of
' this approach to 'career development Chapter II outlines some vehicles that counselors and others may use to

implement. the self-dOncept model of career development through the use of suggested activities' included in the
remaining chapters. Each chapter. may be tised as a single unit or combined depending on the need, timeelement,
and other considerations influencingithe user.

ft. I .

\Thisn monograph has been developed by the authors with assistance from Jules Kerlan, the Minnesota State
Department. of Education; Reynold Erickson, tite Minnesota State Department of Education; and Dr. Norman
Gysbers, ProfeSsor of Counselor\ Education at the Universi& of 14issouri. This gnide was written with support
from a U. S. Office of Education Grant through A. Norman Gysbe and 'the University of Missouri. We, thank -

and gratefully asknowledge Mr. Erickso,i/ Mr. Kerlan, and Dr. Gysbes for their assistance.
,
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Introduction

From the inceptio/ n of the 'guidance moVement, aaiier guidance, counse g, and plaCement have been a main:
impetus for expansion of guidance .services., Frank parsons ipoke at length about the importance of career gllidance
as early as 1909::A/brief historical perspective concerning the evolution of guidance and connseling in America
illustrates that the ducational and .tecleral impetus for the guidance movern nt has evolVed mostly with_the purpose
of vocational or dareer guidance and.'Counseling. Some significant historical events in the gnidance movement are:

1906 li Weaver's booklet, Choosing a Carri-iilitTgrafed, .
1968 -7Z Frank Parsons opened the Vocational Guidance Burea?. of Boston.

1909 / Frank Parson's book Choosing a, Vocation was pubiied, /
191 Harvard University offered the first university conrse in vocational guidance.

19 9 George-Reed Act passed by Cpngress providing /federal, support in the area of vocational education
'and opened the way for the dstablishment of occupational information and guidance divisions witliin
various state departments .of education. Other ,government support came as a result of the following
bills: 7

1934 beorge-Elliy Act
1938 George-Dean Act
1946 George Barden Act

_

19.38 The OcGcupational Information and Gu)dance Service4was organized within'the U. S. OffiCe 'of Edu-
,

cation. . I.
1958 National 'Defense Education Act int/witted federal funds for the training of guidance and'eounseling

personnel and for the strengihenin rol., dance seivices within the schools. The National Defense
Education Act was passed by Co grest'ta'i' a response to a deep felt need Concerning career guidance
from the perspective of national efense.V.

0 / /

More recently, c-areer guidance, counselh4g, and placement have again become a Matter of a national concern-
folloiig the passage Of the Vocational Edueation Act of 1963 and the Vocational Education Amendments of 1968.

, .

Th preceding historical analysis of the eVolution of the guidance Movement illustrates: the important roles
that vocational guidance and career develOpnient have played within the guidance movement

/
. . / /

At the present .time, the federal government's emphasis on career education contributes to the need for a'
comprehensive career guidance, counieling, and placement program within every educational institution. Student'
demands for relevancy in education adds another reason for implementing comprehensiVe career development,/
programs within schools. ; / ,

0 Outside the confines of our academic institutions, a number of sociological trends concerning the world of wOrk.

appear more 'blearly. For examplq: Dr. Kenneth Hoyt mentions the increase in the ratio of youth unemployment to
adult unempldyment. Hoyt also mentions the rr...cord nuMber of unemployed among college graduates: /

;
/i... ,

/ /

A pattern of second careers seems to be emerging. People are., seeking retraining in. order to find a bet,ter job,
a More appropriate career choice. In conjunction tb the emerging pattern of second careers, .TOffler/states that
with the increased pace of techno1ogy, the occupational life spaifbf many highly trained workers will beeonie shorter
and shorter thus necessitatin retraining 'and reeducating for another career at an increasing pace. '

-t.. d
'',..

.
.

,

Another trend that ap ars within the World of work is the, emphasis being placed upon working conditions
in contrast to salary for in ny of the large unions contract negotiations. The monotonous line work/within the auto-
mobile industry's assembly plants is evidence that high salaries do not necessarily Mean that-woiriceis will achieve
job satisfaction. People seem to be seeking more meaningful ways of expressing themselves through their work and

s, /
thus working conditions are becoming more important.

The emerging roiA of wiNnen in our society will have increased influence on the work-fin ce and the life stYles
of families. Former mid present life styleS, socioeconomic class, demographic patterns, etc/ have been basically
determined by the h isband's/father's occupation. Perhaps* in the future life styles, socioeconomic status, etc., will
be codetelmined by1both the husband's/father's and wife's/mother's occupation.

t-



. / /
- /The aboVe mentioned trends within the work world/ndicatq5 a need for a conaprehenSive effort in the- area

of career giii-dance, counseling, and placement that matchys jobs to.people as opposed to &itching people to jObs.
This effort must maintain a -developmental focus emphasizing tli total self-development inckiding such areas is
acadeinic Personal, ernotiOnal, psychosOcial, as welt as/Career development. /

/ /
. ,..

.. t

.

..

- Mere g rate of technological change. A trend a 'pears to/be developing:that indidatki a.shifting from extrinsic
An dier cOnsideration involving individuals witlin the work world iS the psychological ;results . of the' ever

..... tO intri sic work rewardi. Individuals develop a senie of identity through eirerything that they. involve . themselves .
With. /For most Americans, work is/an 'activity with which they are involyed for approxithately 40 hours per week.
.Thui, for a large portion of the Ainerican popu ation their, identify is very closely related to their role within.the

IF iiieh as' individuality, the here and now, insi ti awarenes:, feelings, etc. The mass media and the advertising world
work world. The societal values that appear St.frequently within thei"now generation" focuS on internal rewards

/ . i' ,

arc bmnbarding. the American public with p/Opaganda/based on the above.mentioned rewards. Relating to the shift
emm extrinsic,toward intrinsic/rewards is work.,:r's /and student's,demand that work and eflucation become More
relevant .

.

The American'population has a,,m Cli higher/standard of living which relates to their needs. Dile. to . this
increased standard of living, people have" more free time to deal with higher order needs. According to Maslow,
lowei order needs such as food, sheltcl,; etc., mnst be gratified before an individual can' deal with higher order-
'needs s h as self-actualization. A Irger segment of the American population appears to be in 4 position where
they Can deal with hig,li4r order needs due tO the increased stan4dard of life and the increased amount of free time. .

Fmally, change is occiirring rapidly that societal standard's and values are changing at a n:o.re raPid.pace.-
, / -?" / '

.The quickness of societal value aid standard change requires the individual to become more adaptable. The
individual is being fOrced to co ' tantly reevaluate and reestablish identity in relatiOn io the social system. The
individual in a modern technol gical society must asiimilate and accommodate societaLchanges into one's concept/ '
of self ,it an ever inereasing pa ,,, / . .; 4ts,

I ', .,./... Ii.

,.

,/ ,/
in conclusion, the histo 'Cal perspective, the current emphasis on career education, the currently 'emerging

trends' within the world of rçrk. and .the psychological effects of a modem technological society indicate/the
iiiik.rtant role that career 1idane, counseling, and plaCement/ has holds within the education and guidance
mo;7ements; making it necéssàry -to elaborate upon career development as it exists and to Create new models for
career guidance,' counse1hg, and placement that contain the breadth of scot* and emphasis required M meet

., .. societal demands. / - .

-: :-.....,.
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Chapter I
J

Career Developnient Viewed Through a Self-Concept Model

Self-Coneept,An Orryiew
. Hoir, does one Come to be one, who is? What is the
self? 'These are the two core questions that one must
come to krips with in order to determine who you are,.
where you are going and why.

Who you are depends on the integration of the self
as you see yoUrself, the self as others see,you and your
ideal self which are atk influenced by the interaction
withuand reaction to environmental forces. .

The development of the self begins' at the 'point when
the child recognizes the distinetion between self and not
self, bettveen his body and the remiinder of his 'visible
environment and extendS throughout one's
What one is at birth is basically biologically and genet-
ically determined; what one becomes depends, on how
One interacts with environmental variables as family,
peers, community,- school, etc. From this interaction
evolves,one's values, attitudes, beliefs and Oafs which
in turn- determim......i one's behavior: How a person sees
oneself in terms 'IC. cTle's ability to perform certain kinds
of taskS; how one sees' one's potentiaf to develop skills /

and how one views oneself in relation to ultimate
achievement level will strongly influence one's entire /
lifestyle. A person's self, in reality becomes the sum/
total of all one can Call, onn's own and !at any given
moment in time, the product of all one's transactions.

As expressedby Jersild:
Thekself include's, among other things, a system of
.ideas, attitudes, values, and commitments.,The self
is a person's total subjective environment; it is the

---diSffictive center of experience and significance.
The self constitutes a person's inner world as dis-
tinguished from the outer World consisting of all .

other people and'things.1

Developmentally, a child first identifies with one's
parents, then neighbors, extending to peers, groups,
community, school and ultimately to the nation and
world. Later in life the process of identification may.
extend to loyalties and interests centered on abstac-
dons and on moral and religious values; coinciding With
Jean Piaget's and Erik Erikson's schemate representing
the Cognitive and personal development of the individ,
ual. (See Appendix A.)

The self derives its origin froni the interaction' be-
tween ,maturational events and personal soci al events.
This includes the physical, mental, social and emotional
development Of.each person; the implication of which
is to fully understand oneself one must understand what
interactions have taken place in the process of bet:0m-.
mg Who one is now.

1Arthur T Jersild, /n Search of [elf, New York: Teachers
College Press, Columbia University,.1952.

c;,

develop to one's fullest, potential, the best that
one is able to become; is dependent on many interacting
factors. Critical in the early years of a -Child's develop-
ment is the nature of the relationship to the adults who
are primarily responsible for raising the child. If the
relationship promotes the feeling of basic truSt, autOn-
only, and initiative and the child is loved and taught
how to love, how td deal with anxiety, failure, how to
make friends;rbe a friend, how io resolve conflicts and
make decisions:then one can assunie the chitd will most
likely enter tife- School years with a healthy Self-concept.;
Feelings of self-confidence, self-wortlia etc., can then
give greater aiiurance that ,the- crucial-task of develop
brig competence successfully'Will became: a reality;. al-
lowing the individual to yiew oneself as' a Capable and.
adequate person rather than an inferior and feckless one.

A person's idea of one's self-condept seems to be
closelx related to how the rperson behaves and learn's..
If Ave 'accept the prennse that the self has two COmpo-

,nents: concept and feeling, we Then need to consider
Both aspects in predicting how an individual will. bt-=
have and learn. For example, a.student may know that
he or she is academically very- capable, but unless he
or she has selt-confidence and a belief in oneself he or
she will not be able to perfohn as an academicallx able
student. This in turn is going to' influence the person's
total School performance, effect how one yievrs oneself
as a person and perhaps 4ventually influence one's
career choice and ultimate life style. 'How a student
perceiYes himself Or herself 'as a person generally and
as a sktdent specifically will.determine hoW he or -she
interacts with adults, peers, the system, (process of
Movement,within a structure), communitY, etc.

Adolescence becomes another crucial period in the--
development of a person. It is a time when niany Other
forces in addition to the previous_ones-niake demands
on the individual. It is a period-of variable onset and
duration marking the-end of childhood and setting the
foundation for maturity; signaled by an accelerated rate
of growth; both phySically and mentally. This results '
in more mature sexual development and further devel-
opment of the capacity for abstract conceptualization.
Socially, this is a period of intensified preparation for
the assumption 'of an adult role, post likely tO coincide
with ftill7time. pursuits in the World of work and/or
preparation for entering such a pursuit. Today this
period often coincides also with the seeking :or the
making of a decision regarding a mariage partner.
--The preciously estatflished self-concept of the adoles-

cent coMes into question as he seeks out a sense of
personal identity. TAS concept_ developed by Erikson
results as, a -conseRence- of the accelerated growth
taking place; due to the fact that the adolesCent is no



longer a child and not yet an adult. Tilts quires the
pbboh to again determine who one is. , what one is
to become. The adolescents tend to ali nate themselves
from their paients and other adults a !ean more
their peer groups for a sense or belonging; sometimes
taking on the identity octhe group as their own .sper-
sonal identity. .. -

Accomplishing the task of finding one's identity
results in increasechawareness of self and a better under-

,,,..t*standing of where one ls going bised on. what one is
now and *hat one is capable of becoming; why becomes
a philosophical issue-that one strives to answer through=
out one's evolving years. The answer is ultimately re-
lated to and dependent on how one vievit man and the
function of man in relation to society.

Career Development, Guidance, Counseling and
Placement as Viewed &mei the Self-Concept

Career development as viewed through a self-concept
approach reqUires a refocusing of present efforts by
counselors andothei guidance personnel, The self-con-
cept Spfiroach dbmands that theprimary focus be on
the individual; who one is rather than what one does;
experiencing' rather than reasoning from abstractions;
how one views an experience rather than on the ex-
perience, -

Who a person 'is as viewed from the perspective of
the person has been determined by the person's percep-
tion of' self integrated with how one feels others per-

;

Wbrld. itus "right place" (it may De .conunuauy caung-
"big) will be dependent on the person's ability tO answer
such.questions as:,

-

1. How di) I reason and think; insightfully or ana-
lytically or. both? .

2. Am I a listener, a reader, a thinker, a doer?

3. What ii My need for *economic security (closely
related 'to or Coincides with one's need for psy-
chological security) versus the need for challenge,
change, etc., which may sometimes result in no
economic,security or the loss of such?

4. Am I more effective as an individual when I
work alone or am I able to function more fully
as a member of a team?

5. Which promote's my full development as a person
mofe, to be involved i/ith a few peOple in a small
organation or to be relatively unknown in a
large organization?

6. How do I respond to pressure, can I take it, or
can 'I not respond at all under 'pressure?

7. What is the most important aspect of..work for
me? Is it self-expression, money, securitypres-
tige, etc.?

8. Would I better be able to become what Fain cap-
able of by being an employer," einployee or' self-.
employed?

These-ai" silimar questions will help an individual
ceive one and' who the person would like to be. The d

bitier determine who oneA ocsby fusing on the indi-
totality of these components comprise the person's self-,'"
concept which in turn controls one's
person's cognitive behavior
'learns, and the affeitivete
feelin There-- must, be compatible and intimately

approach u) career development and guidance becomes
outgrowth of the self-conCept approach and as,suth.

raged for the person to function consistently .and to an

opposed-to-.exploring the various occupations,-

e around how.one
vior;-- the and careers in terms of intellectual 'processes. and

avior centered around one , s
through the consideration of aptitudes: The cognitive

.:,trive toward what the person would like to become.

An -individual accomplishes tbts through selective
choices that will maintain and enhancB the self. A .

.
Person's job and/or career evolves around his behavior

, context of career development
based on the person'sTSelettive perceptions and is an _

integral part of tile individual's daily functioning. What Traditionally and still very apparent today is 'the
the individual is experiencing in-relation to the percep- emphasis placed on the cognitive 'development of-the
lions of self /and how one feels about the experience person within society to the exclusion or lack of em-

.. results in either an-enhancing of the self or in feelings Oasis on the affective development. .Thus, technology
of inadequty, worthlessness, and other negative feel-\ .ffas far outstripped human' developthent..Characteristic\ ings. ,Figur 1 expresses graphically the interacthig of teChnological development is .the emphasii on the

\\ forces that actount for the development of the self observable ai determined by the' perceptions of its
\ This moder of self-development provides the basis for developers. Career development, as viewed through the

the discuqion on the preceding pages and, the pages to self-concept approach can markedly reverses this trend

takes on significance for individuals at different times
throughout their ,development as a person. Readings -
for "the cognitive approach-must systemilically follow
the affective developMent of the persbn within the

follow. '

In ligh
mandato
hood an
with ex
that w

by focu'sing oii the individhal and howOne perceives

of the model and previous discussion it seems
what one is experiencing rather than on,itat is Ifappen-
ing. Emphasis on the person's ?affective, development

that from early childhood throughout adult- could facilitate the achievement of an equilibrium be-
individtial be freeto explore and be provided - tween technology and humanness.
riences (experiential rather than reasoning), . _ .

help the individual know oneself in terms of Key to raking progiess toward a more humanistical-
,

ly oriented society are the counselors ani guidance
personnel involved with, youth throughout-their school

identity,, values, talents, needs, motivations, ,etc., in
clorder t ultimately find the right place in the working

2



years. The guidance staff can precipitate' a new ap-
proach to careei development based on experimental
learning versui abstract reasoning: Opportunities for
individuals to reaCt-to what they are experiencing rather
than reacting to what they are thinking would becomt"-
-more probable through this approach. As Peter Druker
so aptly Puts, it "don't try to reason out those things one
can learn only from expeiience":2

,. /VI individual reacting to.how one views an experi-
ence can jearn much more about self as a person than
if one reacted to the experiente itself. Reacting to the
exp.erience .itself can only increase one's knowledge
46out. that kind of experience, not how onc responds
,to or will respond in the future :ton similar experience.

7.
/. Thus, if career development is to beTViewed-through,

the self-conceprapproach there will need to be a great-
er emphasis onthe person experiencing,and lesS empha-
sis on the expesie,nce itself.-In contrast to emphasizing.'
the teaching of cognitive -knowledge only,- there will
need to be an equal. emphasis on the teaching of-a con-
cent Of self and the developMent of. this conee.pt of self.
Counselors and- &dance personnel accepling this al)?

_proaChivill need to seriously readt to.,and thoughtfully
consider the following implications of slid) an approach:

1. The need for'increased awareness and sensitivity
to one's own development as a person through .
the context of work. s)

Increased involvement with more of- a develop-
mental psychological approach to counseling and
education.

3. Placement of more emphasis on an interpersonal
growth approach to career education.°

4. The need for directed effort toward the modifica-
tion of the current social stratification system to
emphasize the development of the self-concept.
thrOugh work rather than extrinsic rewards.

5. The need for the development of new skills and
and the refocusing of previous skills to confront
counseling contacts on a more affective basis in
regard to-the world of work.

6: Increased knowledge about the total wOrld of the
client and how it iffects one's attitudes behavior,.

etc.

7. Increased self-awareness and insight concerning
the pekson's self-concept development, basic needs
and the relationship that exists befween who r am
and what I do.

8: The need for more knowledge atiout the extrinsic
and intrinsic reWard systems of work and aware-, ness of how ths person's,needs can be related to
extrinsic and intrinlic work rewards.

9. Consideration _to, and possible develOpmeut 'of
peer counseling.

. 1 0 Expansion:of the numhers and types of counsel-
ing contacts lo include staff and people in the
community to- increase their awareness of their
development as a persbn and,hovi they Might be-
ebme mare elftctive in working with the whole
person by using the self-cowept 'approach.

11. Extension of counselink, guidance and placement
servicev beyond the school structure and beyond
the school years. .-

COnsideration of °these implications May be expressed
in terms' of thern, following ;goals that a comprehensive0. -

.carder development program organized around the self-
coneept model might adopt:

1. Self-understanding.

2. Awareness on the part of each individual con-
cerning one's development as a person, strengths,
Weajcnesses, talents, needs and motivatiOn.

3. Acceptance of who one is..

4. Understanding of how one relates to others and
interacts with others to allow effective communi-
cation to take place.

1

5: Make progress toward and/or arrive at one's own
.. set of values, belief and goals.

6. Become aware of one's full potential as a human
being and work toward the fulfillment of sa,me.

7. To establish one's identity through the world of
. work experience.

3: Experiencing of tasks ane., jobs to test one's per.
eeption of self.

9. To learn how to be an employee or erriployer.

10. TO find and secure the right place in the working
*Mid; one that will enhance the self and perpetu-
ate one's striving toward becoming the-best one is
able ,to become.

I 1: To cOme to the realization that work is an integral
component, of one's life as expressed throng the
self:concept.

2Psychology Today -A 'Conversation with Peter F. bruker on
the PsyCno1ogy of Managing Management" by Mary Har-
rington Hall March, 1968/Vol. 1 No. 10.
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Cjtter II

Introductied
This chaptei will focus on the task ot implejnenting

career development, counseling, and placement into an
.bducational system with the intent that the self-concePt
mbdel will becbnie a viable and integrated part of that
system.

; A pattern of career development existant in many
schools today is that of providing (usually through the

.. guidance department) opportunities for students to
explore career experieqes by means of field trips, career
days, guest speakers, career materials, etc. These ex-
Periencts ire usually _thought of as extracurricular

z offerings bItt do not generally, provide the systematic
approach tb career develoPment which is essential for
helping the _student tiring together:all of the knowledge
about himSelf and the world of work desirable for mak-
ing a- Mature decision, This approach represents an
attempt to meet the career needs of students but fail\s'
to incorporafe the person as the center of decision

, ,[smaking as eitemplified by the self-concept model° bf
career. development.

?1

,

Vehicles for Implementing the Self-Concept Moilel

II
4

to

a.

Viewing career developnient through # self-Co cept
approach necessitates that the guidance staff me

/ involved in the total world of the:Client which ft:
necessitates expansion of the nninbers and typea o
counseling,contacts and extension of guidance, counsel.;

. ing, and plate-Meat services beyond., the school system
(see Chapter I).

Total lestruCturing of the curriculum may be needed
to bring about the accomplishMent of a career develop-

. ment program as viewed in" the above way. Such an
approach has the advantage of mobilizing the total
instruCtidnal resources of the school and constitutes a

. total systematie program of career development.

The firsi vehicle needed to implement such a pro-
grant is that of an expanded model of counseling; "in-

: corporating the skills of one to one counseling and
applying thr7. o a" systems approach to aounseling.

. Since a system repreients interrelationships of people
within a general structure, 'an expanded model of
counSeling becomes an apprbpriate framework. for' de-
veloping a systemi, approach. An example of an
panded model of counseling appears on page a. '4,

1 2
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COUNSE.I.M.G.FOR BEHAVIOR CHANGE: A MODEL

Linkage Systems

Feedback

",.
./.

-

Identification
of Need/Problem

Person/System-

Re-AsseSsinent

'Output

S.

;Assessmentof
Inputs

Group Procedures

Working with groups is a necessary faCilitative
vehicle to accomplish 'the task of implenienting.a career
development program incorporating a systems approaCh.-
Groups may vary in purpose, size, composition, task,
complexity,' etc. oGenerally, grojips can be clasSilied
inio" four major categories: conversation, instruction,
decision making and disCeivery grOUjis.

A:conversation group is basically composed of group
members interact:rig with each other on- a more or less
Casual basis sithilar to social dialogue.- This type of
group is only 'Occasionally used by professional helpers
qind then only as a means of getting acquainted and/or

'establishing rapport.

Instructional gr6ups are brought together most often
to show or explain to participants something;. ranging--



°

from 'elasSes on pottery to fqrmal classes in statistics.
InstructiOn groups range in size from a few participants

.to seve ,!,lundred participants': In more formal instruc-
tionft gflzpris most of ihe activity is performed by the
leadeit Representative of this type, of group is the
traditional classroom approach to learning. Informal
instructional groups operate from the premise of in-
trinsic learning with the leader as a facilitator of learn-
ing. An example of this approach is the open-ended
class meeting-concept developed by Glasser. Using this
concept the leader (counselor, teacher, etc.) leads a
group (class) in a discussion free of right or wrong
answers about a topic viewed relevant by the partici-
pants. This type of meeting encourages possibilities for
many alternative opinions, solutions, contributions,- etc.;
and encourages individual thinking. This fOrmat can be
used effectively with adult-student -groups, student

f groups, and adult groups. -

Decision groups are formed with the primary purpoSe
to arrive at a consensus or decision on some matter. The.
major requirements of skillful decision making include:
1) examination and,recognition of personal values of
the leader and each participant of the group, 2) knowl-
edge and use of 'adequate relevant information, and
3) knowledge and use of an effective strategy for con-
verting this information into an action.

The general intent of discovery ioups is to provide
an atmosphere in Which individuals can explore and

,disCover -new and inore;;adequate understandings of
themselves and their:relationships_ to,the world. The

. emphasis-of such a-group is on the process of experi-
encing rather than specific outcomes. A workable ex-
ample of this type of group,.is the liuman Resources

'Group in which each member of the group may use
other members of the group as a resource to get to know
oneself better and to facilitate change in one's behavior.
In this .type' of group, one can-test behavior (old or
new) in the group before exposing one's behavior in
society. To accomplish the purpose of "discovery" in a
human resources group each member should do or
select one of several alternatives: 1) identify and take
action to develop certain specific strengths, 2) select a
Trebled' and work, on ways to handle it, 3) select a goal
(alternative career deeisions, etc,) and Aro* on ways
of reaching it. Models other than the one above can be
used for disomery grouprdepending on the needs of
the members. Other examples of discovery gre-irp-s---
might include: sensitivity groups, encounter groups,
and positive peer culture groups.

A, useful vehiCle to open communications between
parents and students is the. Family Council concept
based on Adlerimi principles of psychology. This idea
perpetuated through the work of Rudolph Dreikurs.ia
Family Education Centers encourages parents and their.
children to cari-y on open discussioes with each other
on a regelar basis. Through such discussions students
can discover the values and expectations of their Par-
ents, share their values and expectations, resolve con-
flicts, set goals, etc. As a part of this process students

can explore educational and career plans with their
parents in an open and honest manner and hopefully
secure parental help and support for diiir career deci-
sions.

- ,
Another vehicle that,has been used successfully to

bring about open communicatiobs through human re-
lations training is the dyadic encounter. The dyadiit,
encounter, a structured interehange between two Tee-
ple, can function as a vehicle for interpersonal sharing.
The dyadic encounter structured around* self-concept,
identity, aspirations, career awareness, values, attitudes,
experiences, etc., can be-utilized-within vclar,sroom or
other group setting to encourage open exardination of
tertain topics and the establishment of open communi-
cation between tWo- people. Members of the dyad get
t know each other and experie nee sharing with each
other...Dyadic encounters can vary m highly struc-
aired experiences to more free float' g spontaneous
interactions. An example of a highly str:uctured dyadic
encounter would be;

..
Two junior high school students 'are members of a
dyad. The instructions for the dyadic encOunter.
are: "Member A will talk for four minutes about
whg work means to him. MemberA3-,;-wi1l only
listen for these four minutes, she Cannot talk. Mein-
ember B cannot ask any questions or.tnake any
statements. At the end of foui. mintites, Menibat
B will feedback to Member A what she heard,
Member A saying about what work means to him
At this, time Member A may verbally clarify state-
ments and-interpretations that Member B has not
accurately fed back. -Then the 'roles are reversed
and Member B will talk for four minutes about
what Work means to her and Member A will only '
listen." At the ' completion of four minutes the
feedback process is repeated.

An example Of a less stkuctured dyadic encounter
would be:

9

- 14

Two junior high school students are members of
the, dyad. The instructions to the dyad are. as.
follows: "You have ten minutes to get to know

/each other better esnecially concerning.eaeh other's,
attitudei toward work. At the elld of ten minutes
I will call time and we will process out the experi-
ence." 4.

These examples illustrate two dy4ic encounters involv-
ing careeridiVelopment. The cotinselor can adjust al-
most any type of experience to the dyadic encounter.
This vehicle is particularly valuable in caiier develop-

_.ment work within the classrOom ,or with 'large groups.

A few basic skills that facilitate the previgusly men-
tioned, career development Vehicles ar6 observation
skills, nonverbal behavior skills, and general communi-
cation skills such as the ability to' give feedback and,
th..: ability to process out group experiences. If group
techniques arc going to be the vehicle for career devel-
opment. the staff involved with the career development

PC;,



program need to use observation skills in order -to
facilitate the group experience.

Staff members often times become totally involved
in the group .experience and utilize their involvement
as a social modeling technique to facilitate learning.
However, in certain group experiences the staff needs
to be totally involved in another, way, by observing the
interactions, verbalizations, nonverbal behavior, ete.,
that are occurring within the group. Observing gtoup
interactions is very difficult work an an hardly be
viewed as a passive role. The observer must censtantly

_ move_in_order to survey the group process. The ob-
server must concentrate oh such factors as nonverbal
behavior of group members; time factor's, i.e., how
long one member appears to be talking in relation to
listening; .physical distances between people; physical
movement of group Membersi who is communicating

cith whOm; who is being excluded; who is excluding
themselves; who is controlling the group; and group
direction changes or topic changes. The staff members'
observations can facilitate the overall group process.
At the conclusion of a class or experience, the staff
members should share their observations with the group
being careful te note that the observations are not fact

..,but merely the staff members' perceptions of what
occurred. Each of us can practice observing almost
anytime iust look listen, and feel what is occurring
yround you. The key is that the perception is based on
external events; what is haPpening around you as op-
posed to how you are reacting internally te; what is
happening around you. The frame of reference must be
external. With some practice, almost everyone dan learn
adequate observation skills to: utilize the various ve-
hicles mentioned in this chapter.

Nonverbal behavior skills consist of two separate
but related areas; the ability to nonverhally express

, oneself and the ability to perceive and interpret non-
verbal behavior.in other people and oneself. Staff mem-
bers involved with career development should be able
to express themselves in nonverbal manners. Some of
the games, structured learning experiences, and group
ekercises require that a certain amount of nonverbal
behavior occur in order to facilitate the learning or
growth process. Also, the ability to expresti,, onescif in
nonverbal means enhances the ability tr.; accurately
perceive and interpret the nonverbal behavior ,of others.
As mentioned, previously, good observation skills re-
quire the accurate perception and intetpretation of non-
verbal behavior that occurs within the group context.
Since our dominant means of communication is verbal,
developing skills concerning expression arid perception

. of nonverbal behavidr . requires sem& practice. This
practice can take place in any interpersonal relationship,
where we .try to communicate without sound. We can
practice nonverbal comthunicatiOn with our children.
friends, spouse, pets; etc. We can also practice observ-
ing nonverbal behavior in students, teachers, friends,
and other people in our daily-frame of referenceWith
a little practice, the whole area of nonverbal behavior

becomes a significant communication medium to facili-
tate personal growth.

Two general coMmunication skills that are necessary ;
in order,to utilize the previously mentioned vehicles for
career development are skills relating to feedback and
skills needed to .process din experiences. In group

.settings, feedback is the mechanism by which an indi-
vidual or group obtains- the reactions of other indi-
viduals within the group. Feedback should always be
nonjudgmental and based on specific observable be-
havior. Feedback is the expression of interpersonal or
intrapersonal feelings concerned with a person's idenr
tity and open communication of -that identity. The stiff
members infolved with career development groups
need, to be able to express their feedback openly and
honestly to the group and to individual members of the
group without judging, or, putting their values (staff
members) on the group o? individual members of the
group. Also, the staff need to be skilled enough to pre-
vent othermembers of the group from putting their
values, feelings, and needs onto the group or individual
meinbers Of the group. The feedback process is essential
to open communication within the group, but -the feed-
baCk must be nonjudgmental and must be based on
specific-observable data.

The eareer development vehicles depend upon pro-
cesSing out experiences either onln individual or group
basis. Processing out "Merely means discussing the
experience from the' perspective of the person who has-
experienced, the ProcesS. The goal of processing out
experiences is to understand the experience from an-
other or the other person's frame of reference. Another
person's experience with an exercise or the group may
help another member derive meaning from the experi-
ence. Procetsing out also gives the, staff feedback con-
cerning the valtie of the group experience froth the
Perspective of individual group members. The key to
successfully process out an experience is to keep the °
discussion in terms of the person who hs experienced
the process andthis person's frame ot reference. When
an experience is processed out, the leader or staff mem-
ber should allow an adequate amout of time, at least
15 mircutes, in order to pursue in-dePth the reactions of
class or group Members. Processing-out experiences of-
ten requires patience and persistence:on the part of the
group leader.

The vehicles designed to implement_ the 'self-concept. /
model of- career development: expanded counseling;
program; group experiences including; instructional'
groups, decision making groups, discovery groups,
Family Council concept, and the dyadie- encounter
have been briefly presented along with the haSic skills
that facilitate the utilization of these vehicles. The ye,
hides and the skills mentioned in this chapter are con-
sidered minimal for the establishment of `-a comprehe'n,
sive career, development program -based on the self-
concept model.-



Q Chapter III

Working with Student§

In contrast to teachers dealing primarily with cogni-
tive knowledge al:mut the external world, counselors
concern themselves more with teaching abOut self, the
affectiVe development of the person. Career guidance, -
counseling, and placement iequires that the counselor
employ a developmental approach cOncerning the

i___teaching_about_self. The counselor can teach the_stu-
dent about self-concept development and can relate
the student's experiences-, needs, and values to the self-
concept. The- 'counselor teaches students about self-
understanding, self-acceptance, and the self in relation
to others. The.guidance staff can also teach the students
interpersonal relations skills that contribute to the stu-
dent's total development. Focussing on the world of
work, the counselor together witii the student can de-
termine the student's developmental level. The develop-
mental level can be defined as the stage of self-devel-
opment where a student sees himself/herself. The -de:
Yelopmental leyel zeroes in on self-concept ahd.related
interpersonal and environmental factors. The self-con-
cept model for career guidance, counseling, and place-
ment is constantly concerned with two components:
assessment and awareness. Counselor assessment of the
student's developmental level is critical to an accurate
determination of the-student's readiness for experimental
learning or the student's need for certain types bf
experiences, that will facilitate one's developnient. The
guidance staff can provide experimental learning or put
students 'into contact With experiential learning situa-
tions that provide students with gmore realistic knowl-
edge concerning the work world. Also, the assessment
o:t developmental level, needs, readiness, etc., provides
the guidance staff with needed input concerning the
types and variety of experiences that should be slime-

. tured into a person's carper development.
_ment7awareness-action diagram appeare in

Concomnilitant With assessment is sMdent awareneSs.
'The counSelor together with the student examine the
student's Yalue and definition of work, self-development
in relation to work, and decision-making and choices of
a1ternativeiTThe-procesw-that-the-ctka4elor mayutilize
ean vary from individual counseling, to group counsel-
ing, to peer counseling. The gdal remains student knoWl-
'edge and awareness about who one is in relation to the
world cf worL Student awareness is necessary for an
accurate eritu.v!p?n Of -self; Sradnit awareneSs is often a
by7product of !knowledge about self I and knowledge
about the world .of Work. Awareness implies an in-
creased .underitanding of the dynamics concerning the
inteirelatedness of the ,self as one sees loneseff, the self
as seen by others and the ideal selL The expanding
Student awareness may lead to"-a greater discrepancy
betweth the three components a self.. When this Alis-
crepancy becomes greater, there is a tendency on the
individual's part to take action aimed at minimizIng
!ffie discrePancy.

Thp assess-
Figure 3.

1The self-concept model incorporates the action phase
as the experiential- component deCide&Upon by the
joint* effort of the Stigient and .the,Ounselor. The action
Stage consist.%of the student' hypOtleirs'iefting in regard
to the: work: world. Thi.;'Stage affects both the -assess-
ment and awarenes!'s ifages of, the studenesidevelopment.

'The experiential learning (negative dr positive ) . con-
tributes to increased awareness 'resulting _ilk personal
growth. PerSonal growth leads-16 different -assessment,
awareness, and action levels. Thus, the assessment,
awareness, and action procesSes illustrated in Figure 3
are circular.

Fignre3.1..::".'1- ,_, .' -- .,c

SELF=CONCEPT MODEL FOR CAREER GiJIDANCE, COIJNSELING,
AND PLACEMENT: A Counselor-Student Actiim Diagram

, Pcrson: (Counselor) (Student) (Student &Counselor).
! Procedure: Assessment & Awareness Action

Overview: External Internal' The Person &
Evaluation Evaluation The Environment

The self-concept model for career guidance, counsel-
ing, and 71aceinent provides an overvieW that can be
helpful in counsaing with clients presenting problems
that appearon tluc surface to be noncareer development

. type probleins, but are related to self-development and.
--therefore:.-are_inreality related_ to career development. ,.

;

r 1 6
.c

e

Some Of the specific client concerns that can be viewed
approached from the spectrum of career counsel-

in*e:
a

1. Existential neurosis need for meaning
in life.

7



2. 'Anomie - Client's- feelings of alonkmess in a
super indtistlial society., Clisnt's feelings of not
b*nging. "

3.. Boredom

4. Self-Concept.d.eveloprnent-Client's developTent
.throtiO. creative 'risk taking, experiencing, exPeri-
ihenting;-and expr.essi6g oneself through,the woiid
of:Work.

S. IdentifY .cPnfuSion 7-,.Who- am I? 'Why am I?
<, Where am I going?

6. 'client.needilor reedgattion and aChieVemetit. .

"7T'C1ient-needs for self-csteem-and acceptance.

: & Client tthasions deriving 'from very little or no
clear cut plan about the future. We must remem-
,ber that urban man is future oriented and thus
the world of...work mtist be vieWed through a
developmental context:

9. Client problems relating to family,,communiea-
tions. -

10. Client hqstility totvard authority.

11. Client underachievement.

ghe above are just a few presenting problems that may
be viewed throukh the self-oncept model for career
development.

The remainder of this chapter focuses on experiences-
representing the a'developmental self-concept approach
to career guidance; counseling, and placement.

The experiences that are ,suggetted in this chapter
will follow a developMental framework utilizing the
following guidelines:

I. Concomitant with educational progression is the

The following 'exercises are some exaMples that the
^ Age

movement froth a concrete to an experiential to
an abstract learning focus.

2. Assessment of an individual's cognitive, affective,
and social development leads to a plan of action.

3. Career guidance,: counseling, and placement
should be person-oriented as opposed to content .

oriented. "

4. Planning a course. of acition leads from wbere an
individifal is regardless of grade level or age and
building towards that next dOelopmental task.
A person's career develpprnent must be predicted \

4,

upon the poison's readiness leVel.

5. Experiences should be devegpedfrom itThroad
base incorporating those experiences that focus \
difecily on the deVelopment of the individual's
self-concept, those experiences centered around
an individual's play, hobbies, relationships with
others, interaction.with the communitY, and vol-

. untaTy commitnitht to service with' a the environ-
ment.

6: Ih planning experiences, consideration should be
given to making certain experiences available,
but allowing that individuals partaking in these
experiences be permitted to experience from their
own frame of reference.

7. Maximizing the potentiar Of experiences only be-
, comes possible when appropriate follow7up be-

,

comes an integral part of the experience;

8. Incorporate all of the individual's 'environment
in the planning of experiences, i.e., the indi-
vidual, family, staff, peers, community, etc.

9.. Planners of experiences must concern themselves
with both felt- and unfelt needs of students
througlput development, implementation and
processing ofthe experiences.

authors feel are-appropriate for eacicof four age ranges.

Activities ,

I. 5-8 years , play-
Purpose to learn about oneself.

IL 9-1 years play and.tiobbies
Purpose to increase self-awareness and expand one's environment.

junior high

Level

primary

intermediate

12-14 years play, hobbies, and service
activities

Purpose to increase self-awareness ,and awareness of others; to experience
the world of work thiough hobbies and coMmunity'service.

IV, 15 years and up work experience and service senior high
activities

Puipose ` to crystalize one's identity and the 'realities involv0 with career
development and the world of work.

The authors ethphasize the importance of aSsessing
where an individual is regardless of grade level or age.

The. activities are divided vccovling,to. level mainly as
a general approach emphasizing certain types of activi-
ties.

.17,



u
Age Activities

Prim
through a
servation s

PrimariAge
Observation Activity

students experience the world of work
game designed to' titilize the students' ob-

,.

A..Some afternoon folloWing .school, students are"
;aiked 61 observe and keep count of as many
'Workin people as they happen to come in con-
tact wit1 on the way home or 'during their play
time.

B: The next4 ay, the students are aiked how many
people they siw' workingand some of the things
that they'oeserved.

I \
C. The experienIce is then processed out by the

<cOunselor or guidance person working wkh the
students:-' (Prortessing refers to \an open \ discus-
sion teChnique \whereby emphaiis is placed on

j what, -the discuisers experienced 'as opposed to
Ithe counselor's' viues,or someone saying this is.
iwhat-you should 'have, gotten from the experi-
ence.) r

This activitY can be do-ne with any number of stu-:,,
dents.

...:Primary Age
Work-Role-ExpresSion Activity

1
, ln 'a play situatioh, students can be asked to* play a .

particular role related to a particular Work setting and__
then allowed 'to creely express themselves within a play-:
situation. An example would, be.to have a group of
students doing what they feel certain workers in the
community do. A play situation 'could be established
which asked one student to-be a teacher, another to be
a school administrator, another to be a policeman, etc.,
so that within the context of play, a student is allowed
'to experience a work role. Again; upon completion of
this experience, the counselor should process the ex-
perience with the students.

This activity can be done with from 4 to 15 students.

Primary Age
School Experknce Activity

This exercise utilizes the entire staff of a 'school.
Students are asked to observe and interact, if they so
choose, with people that are working within the confines
of the school building. Personnel within the sChool
should be notlfied by the counselor.that such an exercise
will take place in order to maximize the amount of
cooperation from school personnel. Students should
then have The exercise explained to them ,in such a way
that the process observation and interaction is stressed
as opposed to any goals or specifics that the counselor
may feel important. The entire experience is only mean-
ingful if. the students can view the work process

1

through their own frames of reference. Upon comp\le-
tion. of the exercise, which can last -from one-half hone
to three hours on frOm one day to many days, the

-counselor again should spend at least 45 minutes to
one and one-half hour prockiine out the exercise.

This activity can be done with from 5 to 25 students.

Primary Age
Environment Activity

Walk.around theblock.observing everything that you
can. Back at school, students Act out, draw, or construct.
what was-most significant to them. Each student should
share with other class memberi.. The teacher can point
out the importance of each individual's. choice will
depend on what the person felt w8 significant. Explore
the reason for the choice.

< .

This activity can be done with from 5 to 25 stndents.

Primary Age
Interest Center Activity

Create several interest centeirs by developing several
miniature worlds such as: doll house:farm, fortovork-
ing models of machinery, etO., including people and
animals. Allow the students an unstructured period to
chodse which miniature world to become -a part ,of and
to experience this world through play. After this experi-
ence, the students pan be urged' to. share the experience
chosen, why chosen; and if they preferred to play alone
or with others. Discuss with the stUdents, the people in
their.lives who engage.in the same experiences 8 they
did.

This activity can be done with from 5 to 25 students.

. Primary Age -.

People and Work Activity

Read a book ab, out people .and their work such as:
Let's Look Under the City, Plenty to Watch, The Big

\ Book of the Wild West, YourilreakfaSt and the People
\ Who Made lt, TaXii" and T'otuistool.s, etc. 'Have the;', "
students choose oostumes from a clothes boi and act
Out what was read to them. Discuis how the actOr felt,
while playing a particular part. create your own -stories
foCussed on what you like io do and act them out.
Creale stories-telling others Who they are and act them
out. Share feelings with other class members and tell
what they learned about themselves.

This activity can be done with from 5 to 15 students.

Primary Age
Take Your Partner Shopping Activity

Class or group is randomly divided into dyads. Pic-
tures mounted on cardboard are displayed all around
the room. The Pictures depict itemsk that might be
purchased in estoie. Each child is instructed to care-
fully walk around the room (store) eiamining all of
the pictures. After the children have milled around.the

1 8



'room Viiwing all of the pictures, they are instructed to
,

select a picture of something that they would most like-
to be ble to give to theif partner. Each: ehild then
presen the picture to their partner telling the partner.

: .why the child selected that particular picture for the'
-, partner. The children return tO -the total group where

they share:with the group the.,picture that their partner
seletted for, them and the reason that the partner
selected the picture.

This activity can.be done with fromA0 to 25 students:

Primaty Age

.
i Descriptors Aelivity

/Children are asked to brainstgrrn wOrds that people
use to describe children. 'Staff memberS record these
words on 3"x5: index cards. ter the class has gener-
ated 25 to 30 words, the car/ s are spread out face up
on a table. Each child chooses fite words to describe
himself/herself. The studen4 takes the five words and
in oVei to -a study cairo" w ere a tape recorder is lo-
cated. The child then presses 'the record button/ and
says, -"I im'. . ." listing the five descriptors that the
student has chosen. Then/ the child stops recording 7so
that all that is recorded isi I am plus the five words that

:,. the child haa selected. The child then returns. the five
cards to the table where they are placed faCe dp. The
next child proceeds in a similar manner: When the
group has completed taping, the tape is played back
one child at a tiine..,After- each child's response, the

-7- group -tries-to -Oka Who is ,on the _tape and' fv-hy they
..._:. ..9.-,_ feel that it_is _such, and. such a person. (This activ,ity

require1 that the -Jiff .member alternate the order of
the tapes that are. OaYed back so that guessing is no

A. predicated on class seating .or the order people went to
.. the tape recorder.)

,

Thii activity Can be done With float 15 tog25 students-,

identify who ist,124ing described.,The staff member can
. ..

then process-dui\ the exercise discussing with the chil-
dren the description that has,been given and how the

. - individual beig described reacts or feels, about the
description. _

_
This aCtivity can be done with from 5 to 15 Students, y

/

4 Prbnary Age
I Like You.Becaase ... Activity

The class is divided into dyads by random selection.
In pairs, each partner completes the sentence, "I like
you because.. . ." about his/her partner. This exercise ,
can either be done through Verbal or written expression.
When the class has completed the task, each child has
completed his/her turn; the class meets and shares their
experience. The sharing proo-dure can be done either:
by each child saying one of the significant description's
that the partner stated or by the partner, specifying one
of the "Ilike you because . .." descriptors that he/she
completed. .

This activity can be done with 'from 5 to 15 students.

Priniary Age
Circle Activity

A group of students sit in a circle.,One child verbally
describes some characteristics (three or four) of an-
other circle Child. The group of children can then try to

11

/ Primary Age
J;The Who Am I AcIntity (Verbal)

Student pick three words :to describe themselves;
none .of which can be- their names: The students then-
tell the rest of the group what the three words are and
why they selected the three words. .

This activity Can be done with from 5 to 15 students.

Primary Age
The Who Am "'Activity (Nonverbal)

Students- can act out who they -are- without any
verbal clues. Each student can spend one minute Com- .
municating to the other students who he or she is.

This activity can be done with frdm 5 to 15 student. =

Primary Age
The Feeling Activity

Students are asked to act out how they would look
and behave if they felt happy, sad, discouraged,--etc. The

'children are then asked to relate these feelings to ex-
periences involving people and situations in Which one,
feels each of several different ways. The group discusses
these feelings and experiences.

This activity can be done with from 5 to 20 students.

Primary Age
Kinesthetic Activity.

The staff member fosters the development of aware-
ness of one's kinesthetic self by having individual's re-'
spond to music through felt movements. The staff
member discuSies what each individual learned about
their body and ways to feel- external stimuli through
body Movement. `

This activity can be done With-from 5 to 15 students.

Prhnary Age
The Self-Portrait Activity ri

Students make self-portrtits by studying their features
in a mirror. The student arstudents share with the staff
member -and/or other 'Members of the group what they
have discovered about themselves.

This activity can be done either on an individual
basis or in a group setting.

14g.
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inftermediateAge Acdvities

Intermedbte Age
'Descriptors Activity

A number of careers are lisik on 41 blackbOard,_
being careful to leave sPace to write under each career
listing. The class or large group is diVided into a num-

, ber of small groups (3 to 5 members). The basis for
this activity is the listing of words that deScribe the
specific careers liSted On the blaCkboard. The staff
membet reads the career and says start. The groups
have two Minutes to list as many words that describe
Mat career as they Durifig the two minutes, each
group brainstorms as many descriptor's as possible. Each
small group -has-bne'inember who reccirds all the, de-
scriptors. At the end of 'the two minuteS the staff mem:
ber calls stop! Each group is asked the nnmberof Wards
describing the career that theY have generated. Then the
group with the largest nuniber of words is asked to list
them on the blackboard under the career. The group
is then asked how each word listed relates to the career.
After the descriptors are explained, Me other groups
are asked to list words that they-have. thought of that
are not already listed. These new words muSt then be
related to the career that is listed in the same procedure
followed by the Winning group.

: pais activity can be done with from 15 to 35 students.
I

Intèrmedate Age
Groap Hobby-Activity

'A class or large groUp is divided into a-number:of
small groups' (3 to 5cmembers). The.small groups are
asked, to develop a group hobby. In.' order to move
further, the groups have to define- the word-hobby for
themselves, and then. carefully :examine of research
three hobbies before selecting the one group hobby.
After discusSiOn and exaniination of possible alterna-
_dyes, the group is asked to decide on one hobby that
will become a group project for them. The project can
last as long as one whole school yeaf. During the year;
the members of the small groups ire allowed time to
work on their projecc-Once every three weeks, each
gray reports to the largegroup concerning the progress
of their-hobby.

This activity can be' done with from 15 to 35 students.

Interzitediate Age ---
Animal Fantasy Activity

The children write down what type of animal they
would. lye-4o . be on pieces of paper. The papers are
folded and .7pui into a cardboard box. One student is
assigned- the task of removing the papers one by ohe
from the box and reading them to the group.'After all
cf the pieces. of paper have been read, the group is
asked to think of .which member of the group would
selecteach animak-The group discusses each animal and
who' they feel selected that animal. In the discussion,

i

the group members are asked hi-state specific reasons
why tiiey feel that a certain member' wouls1 want to be
a certain animal. After, the group reaches a conclusion
on each animal, a student records that decision. The
process is repeated until leach °member of the group is
matched: With 'an aninialIsei&tion. Then, each group
membef is asked to share-which animal they selected
to be and the reason for that selection.

/This activity can be done With from 8 to 15 students.

Intermediate Age
T.V. Acti9y

This activity is a seven day learning activity. The
class begins with the Sunday T.V. programs with the,
students listing all the careers depicted on the T.V.
shows that they normally watch. The format can be flex-
ible. Each day, the students will create posters listing the
careers that they saw depicted on the 'previous day's
television shows. This activity begins with the listing of.
the names of the shows and all the careers depicted in
the shows; then record this, information onto poster
board. A cover is made for the "Classroom Career T.V. ,

Guide" and this guide is kePt -in an easily accessible
place for further reference. A group discussion on the
frequency of certain careers as. wed, as the 'numerous
kinds of careers recorded could be a possible follow-up
activity.

This activity can be done .with from 5 to 35 students.

1.

15

2

Intermediate Age
Career Categories Activity //

/
The group ot class is divided into three or four

gami."-- The ___teariat have five minutes to/ list thropgh
brainsMkming ainiany-careers, jobs; occupations, pro-
fessions, etc., as they can. After-the-brainstorming is
completed the teams are asked to divide theitleain_list
into categories suck as helping careers, building careers,
public serviCe careers, etc. Another variation . of this
activity would be to. ask the teams to divide their list
into -five or six categories which .they can deterinine.
Following the categoriiing of the team list, the teams
are asked to share their overall list and the list' of cate-
gories:In the processing ontof this activity the emphasis
should be placed on the categorization of careers.

Thisnctivity can be done With from 18 to 40 student&

Intermediate Age
Hobby-Career Acfivity

A class or gtoup project focuses on students re-
searching their hobbies. Eackstudent is asked to state
what his/her hobby is. The students are then asked AO
make a poster illustrating their hobby and various
careers that relate to or involve that hobby. On poster
day, each student presents the poster to . the group
explaining the hobby and the relationship to the various
careers.

This activity can be done with from 5 to 20 students.

ti



Intermediate Age
"The Me.brobody Knows" Activity

Each student is asked to create a picture titled "The
Me Nobody Knows" and_ then share their thoughts and
feelings with one other member of a small group. In an
individual setting Ihe student would be asked to write
about how he/she felt during the process of Creating

the picture, and vet-Walking. one's feelings about sharing
something about oneself in this ikay.

: This activity can -be,done either on an individual
. ba-is or in a small group setting.

Intermediate Age
Skills and Abilities Activity

The staff member has each student list the things thato
he/she can do Well. The staff member together with the

' student relate each thing to a particular job or occupa-,
tional endeavor that will allow on*Jo use this ability in
the best way. The staff member should start from known
jobs and work into discovering otheuossibilities via
the use of a film, book, -and/or n'itisit toa factory;

. department store, 'or other Vocational setting: The staff
member should encourage students to make this an
ongoing project throughout the year; discoyering new
skills and relating them to specific jobs or kinds of work.

This activity can be done either on an individual
basis or in a small ggoup 'setting.

Intermediate Age
World of Work Portrait Activity

.-*

difficult for.the partner to do or--to understand? How
did the f)artner feel about the experience?

..
This .activity should be done in groups of no more

-than 10 students.

The counselor can worlewith iniermediate age level
students bY using art as a medium. 00e. exercise 'that
could be utilized would be asking a group of inter-
mediate age level students to work together on a large
picture of people working. There need: be no further

.directions than those that have already heen stated.
Then the same students could be asked to draw them-
selves working. This would be an individual project.
The third part of the exercise would be to draw them-
selves working in 20years. (Again, the third part or
the experiment would be-a-One individually.) The coun-, selor would then process ;but the experience focusing

N. on the differences of the thrmdrawings.

NN This activity Can be done with from 3 to 15 students.

intermediate Age
Hobby Activity

A goup fTtudents is .4sked by the counselor what
.:hobbieS21.hey are 1 olved with. After a group discus-

sion- of- the' hobbies, .the students are asked to Work in

pairs dyads. The stucknare then requested to work
On their hobbies together wink their partner. A process
session follows the exercise &ling which the partners
or the new persons experiencingNth hobbies are re-
quested to discuss what the exPerience. was like for
them. What did the partner experienca -What was-

\

Intermediate Age
FiVe Most Important Peoele Activity

The students are asked to-list. who 'they feel -are.,; the
- five most important people within their communit3i.

a piece of paper. Then th& students are asked to list
what these people do ind whY they feel that these;peo- .
ple they listed are iniportant. The exercise can then be
processed out by the counselOr reciuesting that: each
'student share. what- they have written on their piece, of
paper, however, not .forcing_any student to share. This
exercise leads into a diseUssion of the students' values,
and, the relationship of these yalues ,to tfie wOrld of

-work. Stich issues is:

How do the people that we view as important
" get to:be important to us?

16

Why does the community value certain people?

3. Is one job any more important than another?
If so, why?

4. How does the community and society affect your
career selection?

This activity can be done with from 8, to 14 studenti.

,
Intermediate Age

Toy Repair Actility

Studenti bring toYs no longer used at home...repair
them and bring them to a children's hospital. The. teach-
er ,discusses with the, students beforehand what kinds of
toys different age grOUps like. The students should then
visit the children in the hospital and interact with them.
Students could also tour the appropriate areas Of the
hospital and talk tO as many hospital employees as
possible. After the experience in -the hospital, the stu-
denis should be encouraged to share their feelings about
being in a hospital, how did it feel to help someone,
would they like to do any'of the tasks that they saw the
hospital employees performing, Why:,

This activity can be done with from 3 to 15 students.

Intermediate Age
T.V. Performaice Acfivity

Visit a television studio to observe a show (prefer-
ably a variety show) in progress. Return to 'school and
ask the students to create a television show in which
one group constructs a mock camera- and set, while
another group presents various acts1,,that are written,'
directed, and produced by the students. Present the
show to another class or group. The staff person should
help the students select a task that relates to an interest _

or special ability. After the student productiqn of the



show is completed, discuss hoW-each. student felt doing
the part that they did Also, discuss Whit each student

. learned about himself/herself.

This activity can be done with from 10 to 25 students.

Intermediate Age
Listening-Feeling Acfivity

Play .a record such as Grand Canyon Suite. Have the
students close their eyes and with a crayon, pencil; or

.1finger paints- create what they feel m each Of the differ-
ent parts of the record. After the record is completed,
have each student look-for figures, symbols, shapes, etc.,
that they can create-or recall from their'symbols. Dis-
cuss their feelings add relate their feelings to the com-
poser. Relate individual's feelingsito hoW they generally

jeel and what they terethinking during the music. Haye :
the students write doWn 2 or 3 things.that they learned
about;themselves from this experience, and share 'these:
things .with other members of the class in a small grnup :tin _ .

is processed out with:the einphasis on the group mem-
ber's feelings when the 'person was the interviewer and
wheethe person was the one being interviewed

thii activity can be done with from 10 (6 20 students.
;

Junior. High Age
Service Activity

. The tounselcir and a small group of students, exPeri-
ence volunteering their time to work in a service activ--.
ity. The counselor and the group decide on the type of

- service activity that they wffl become involved in. Tr:17
gether the gr6up members discus's such factors as time
comminnent, type of service, types of 'work involved
with Airious service actiVities Material or tools needed,
involvement of others; etc. 'After the group has dis-
cussed the various components of such a proje4 they
areasked to decide on the one, service iclivity that they

a want Undertake. The -counselor takes part in this
activity with the students: Upon the-project-completion,

set g. the counselor processes out the experience with the
This activity can be done witp from 5 to 25 students. group.

Junior High Age Activities

Junior High Age , .

The Most Important Decisions AelMty

The counselor aSlci the students to list in order Of
priority the Bid most important_ debisions that the
student-expects to make during or her lifethne...The
counselor andahe sftident discuss the manner in which
theie decisions will' -be made considering such factors
as: external pressures, ;time involved, input, process,
change, and .other elements affecting the deciiinki mak-
ing process. The same general f6rmat can be applied to
a' group situation.

, .
,. This activity Can be done on an individual.or group

baSis. r

This activity can be done with frorn 8 to 12 students.

Junior High Age
The Catalogue Activity

' . .

The counselor initiates a class or group project that
would involve the students developing a catalogue list-
-ing service organizations within their community that
junior high school level student could involye them-
selves with. In developing the catalogue, the work
would be divided according to small group interests.
Also, the topic of service organizations; is broad and
could be divided info specifie subgroupings based on

cinterests. When completed, the catalOgue could be dis-
tributed to all jurior high students.

This activity can be done with any nurnber of stu-.
dents.

Junior High Age
Concept of Work Acthityl

'The class.or group is divided into dyads. The.coun-
selor explains to the group that they will be taking part
in an activity designed to increase their awareness of
antlier.person, their partner. Each member of the dyad
interviewsc.the other Ma-fiber for 5 minutes. The inter-
viewer is mstrueted to structure the interview around.-
the topic of wotk, Member A interviews Kember. B
for 5 minutes and then roles are reversed for another 5
minutes. After each member has experienced both the
interviewer and the interviewee roles, the counselor
asksj.the group what they learned about: the other per- .
son, the other person's concept of work, the othek. per-
son's plans for the future, and any other questions
relating to who the person is and the iierson's concept

. Junior High Age
Class Occupation Activity.

-

.

_

The counselor utilizes a large "gr6up setting to re-
quest that each student share with the-group what they
feel is their' favorite class this semester. The Counselor
writes the responses' on a blackboard or a piece of
paper. After everyone has responded the counselor aski
the group to relate various occupations- to specific
classes. A way of doing this WOUld be to ask those
individuals who like physical education the best to get
together in a small group and -list what jobs relate to
their physical education class. The small group could
then discuss how physical -education relates to these
jobs. The Same procedure would be folla vcd for,each
of the classes listed.

This activity can be done With from 15 to 30 mem-
of the World of work. At'the conclusion, the experience bers.
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Junior High Age
Problem-Discussion Activity

. The counselor asks -the group what .they feel is, the
most difficult problem facing' them. The group is re;.
quested to 'decide on one problem. Each member ot
ihe group is asked what they feel is the most difficult
problem. After each member has shated their opinion .

or feeling; the group Ls asked' to dismiss each response.
The counselot focuses on whether or not members of
the group can identify with or understand the opinion
or feeling of the original respondent The counselor
deals with die individual ''members in terms of their
developmental needs and ,the relationship of_ problems .',
facing ihe4n to their overall development as a person.

This acti ty can be 'clo e With from 8 to 10:students.

Junior High Age
Work SkillS Course -

The counselor can design a course to teaCh the nee7
essary Skills to be a competent babY siter. The course
Would deal with, the folldwing topics: what children of
different ages are' like, how does one liest relate to
children of different ages, hbw Ao plan activitiii for
children, and the safety and health needs of children.

The students should practice their skills with super-
vision ._by the stiff metnber. Mother'S -with preschool

'Children' Wduld he invited .to come -to the school for
forrnal and 'informal sessions, (One such- Session -might°,
be centered around the topic of Psychological and social
deVelopment of children.) .

As a part of this ongoing course, effort could-be made
into seeking out what child care services the community
Offers -fOr. working :parents and mothers Who wish to
efigage'in activities during the day.

,iThe counselor:rshould" constantly :relate experiences,'
. skills, feelings about working With youn. g' children, .etc.,

to future' work related possibilities:

This course can bedone with from 5 to 25 stmdents.

Junior High Age
Strength. Identification Activity

"the cotinselor asks students to identify their strengths
by meeting together as I group to talk about what
strengths are, how:one can:identify-one's strengthc, -and
hOw one can best utilize one's strengths. The gimp

. members are asked to relate strengths (to possible future
occupations by identifying what strengths are necessary
for success in several different occupations being aware
'of commonalities and' differences across occupations.
This can be an ongoing-weekly. project until students
are comfortable with and able to work through this
process in a meaningful way.

This aCtivity can be done v.j.th from 5 .to 15 students.

Junior High I* .
Volunteer Activity

A student .could be urged to' volunteer his services
to some commtinity project- or. to Sclite.,community
agency. The student could putin a lithited amount of
time at no salary However,; the volunteer work could
become part of a project or part of a course related to
his educational -7- vocatiOnal goali. Therefore, there
should be a way Of making a' volunteer work projed
part of the school Orricultim; The.,student 5ould Work
a limited ainount Of time for a specified period,. During
this time the stndent could meet with the 'Counselor
either -individually or in a grottP Ivith other students
Who are involved in such a project/to process outJiow
one feelS about the experience faking-into-consideration
various' components of the' work and the relationship
between the acadeinic learning and the -experiential
learning as a yOltinteer, :

This activity Can be done either on an individual-
basis or in group'setting.

Junior High Age
Work.Day Activity

The counselor could makearrangements for students
to spend a day with a person employed in a certain oceu-
pation. The eXercise WOuld fOeus on placing each student
with someone employed in a different occupation so
that as many- occupations as possible are represented
within the contacts of the group of students. The seudrnt
wOuld then spend one' full working day with the person
to whom he or she was assigned. One benefit of such an

-exmcise is that the student experiences work within the
work environment. Tne student interacts with the person
to whom he or she.wai assigned within tlç vocational
setting. After the experieral, the 'students are asked by
the counSelor to share-their experiences as well as their
reactiOns tb the experience.

This actiVity can be done with from 8 to 12 students.

1-8

.

Juniur High Age
Career Interview Activity

Each 'student is-asked to select a number (from 2 to.
5) of people within their own community whom ,they
admire. Than the itudents are asked to interview these

_people concerning 'their career development. The stu-
dents can develop a number of questions designed to
get at the important decisions that people make during
life which affected. their career development. When in-
terviewing the people that the student has selected, the
student should focus -on how the pefson got to be in-
volved -with their current occupation.aVhat was the
process of career development for these people? What;
important choices were made? What impoitant choices
remain to be made7 Who, alffeeted 'their career develop-
ment, etc? After the, interviews, the students can share
the results tf their work. Also, thii eiperienee shoUld



world of work in light of these experiences.

This activity can be done either on 'an individual
basis o; in a group setting. .

be processed out with;an emphasis on what choices the
students will have to make, who is influencing them, et:.

Senkir High Age
Follow-up Activity

This setvity can be done with frOm 8 to 20 students: The counselor meets- with. student that are involved
in on the job training, vocational education4prOgrams,
or working in either aipaid emplbyment-or service ac-
tivity setting: Thp counselor and studenr discuss the
student's reactions 4nd feelings concerning the W'br'-
experience. The counselor and student work on clari-
fying the tAtulent's feelings and attitudes aboin the work
experience, and how. this work experience fits With the
student's self-image. The -counselor' focuses on 4.the
Nrelationship betwo-n identity, career deVelopment, and
ilKnstudent'S' current experience within the.work world.

Juni Or High Age
Ageney VolUnteer Activity

. Have the students visit one or -more ,community
centers to find out what kinds of volunteer work is
available. I'dosilble centers may include a day care
center, a yoUth service agency, hospital, recreation
center, the tFted Cross, a volunteer service bureau, etc."
Have the' tficientil'Volunteer indiVidually, in pairs, or
in small gibitps tp.contribtite a few hours a week to a
commu -serVice agency, or project Conduct On
going dikussibds Consisting of mhat. the students are
experienCing; what are the 'Students learning about the
world of work, and hbw do they see thetnselves relating

Junior High Age
Hobby Sharing Activity

Have the stUdents visit a Senior Citizen's community
center to learn about the hobbies bf senior Citizens.
The students should talk with the senior citizens in
terms of hoW the senior citizens got started-in their
hobbies, is the.hobby-related to the work that they did,
etc. 'I'he student can also talk with their parents, rda-
dyes, neighbors, etc., to find out what hobbies that
ate interested in and if these hobbies are related tol

.,their career. The students could also be given the task
. :to decide on a hobby, read about it, And then become I-

involved With the hobby:, arge a haby Sharing time
ach week where indivichal students tan share with

other students what they are doing. Encourage students
tg team 'with each other and Work together on hobbies.

, This aCtivity can be done with from 10 tO 25 students.

Senior High Age Acqvities

*Senior High Age
Social Stratification Activity

Thecounselor asks students to rank in,order of status
a list.of 20 to 25 careers. The counselor then discusses
the responses that the students generated focusing on the
variables on which the student based their decisions.
Each student is asked to share their own definition of
status and the factors that affect stens. The counselor
and grouP members discuss how their perceptions of
status affect their career development.

This,activity can be done.with from 8 io 15 students.

:

This activity can be done individually or in a small
'group.

Senior High Age
. Lifestyle Activity .

The counselor and students discuss the word lifestyle
cafefully defining their terminology and relating lifestyle.
to careers:The group lists other aspects of "lifestyle"
besides a person's wink. Each member_of the group is
asked to observe five people in different 'Careen, focus-
sing their obsesv,ations;en.the lifetyles of these five peo-
ple. The groups.Memher 'interviews one of tllese five '

-people to gather more "information about the person's
IndiVidual group members' share their experi-

ences within the group. ,The counselor, facilitates dis-
cussion concerning the:number's observation, lifestyles,
and career developMent..The counselor asks the group
members to share some observations concerning their
own lifestyle and the effect that their lifestyles may
have on their career development

'This activity can be done .NVIth from 8 to 15 students.

Senior High Age
Paid Employment Activity Survey

The counselor .and students do a community survey
aimed at identifying paid eniployment opportunities.

, available 'to, high school students. The survey is per-
formed as a work activity with each member of the
group having designated responsibilities. The group
must decide wilat- type of surVey to do and the means
by which they intend to carry out the survey...The stu-
dents and the counselor decide on what queStions to
ask and other relevant information that is needed. After ,

the Stirvey is coMpleted, the ;students togethef.: with the
.counselor dnd a member 'of the state emplbsyment ,ser-

vice discuss the relationship of specific paid employment
opportunities to careed. The information obtained is

- compiled Into the high school employment , oppoittini-
ties guide which is distributed to students.

This activitycan be done with from 15 to ,tit).students.
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Senior High Age
Unpaid Employnnnt Activity Survey

Counselor and students do a community survey aimed
at identifying unpaid service actiVitiesavailable to high
sChool students. The survey is performed ai a work
activity with" each 'member of the group having desig-
nated responsibilities. The group must decide what type

. of survey via-kid-The means by which they intend -to
carry out the -survey. The student arid counselor decide
on whet qumtions to ask and relevant information that

-Is needed. After the .survey is completed, the students
together with the.cOlinieror and a member of the state
employment service can discuss the relationship of
specific service activities to careers. The information
obtained is' Compiled into the high'school serice adiv-
ides gUide which is diSfributed,to students.

This activity Can be done with from 15 to 40 students.

Senior digh Age
Student-Staff Work Activity

Each member of a class or large group is 'nssigned

to a staff member in the school. The Student spends an
entire day with the pergon to whom they ,are assigned. .
The- students are required to ta:ke part in the work
responsibility of the person to whom they are assigned.
Student assignments would be made randoinly with the
entire school staff participating in the experience. The
counselors prepare both the staff and students for the
Work day so that the student expectationS for the day
are congruent with setaff expectations. The emphasis
of the day should be on the student experiencing the
work of the staff in a hands-on manner. Soon* after the
experience, the counselors meet with the students and
process out the experience focussing on the students'
gtithdes, feelings, reactions, etc., while experiencing
the work day.

This attivity can be done with from 20 tO 50 students.

Senior High Age
Career Description Activity

The counselor asks students to select careers thnt
interest them. The coungelor has the" StUdent write a

.descsjptiOn of the career based on the.students' feelings
concerning what wink die career involves. The coun-
selor and the students discuss the written descriptions
of the careers. The students visit the vocational seitrpg
where the, practitioners of the Careers selected ate em-
ployed. The students have the opportimity to interact
with practitioners arid to observe the vocational §titing.
When the students return to school, 'the counselor re-
quests-that the students write another ,:escription of the
cateer based on their experiences obscrving'anthinter-
acting.with personnel employed at practitionets of :the'
career selected. The counselor and students discUss the
disciepancies between die original description' and the
experienced-based descrion:

This activity can be done on an iniliVidual,or group 7,
basis.

z

.

Seftior High Age
Experiencing Discussion Activity

The counsclor holds a discussion foCussed on "ex,
periencing"; what the concept means and how one can
best utilize each new experience in terms of becoming
more aware of one's feelings and thinking. The discus-
sion should focus on the transactions that _one experi-
ences-with othersnnd the environment.

Each student is encouraged to engage in at least one
new experience during a week's time, react t the
experience and then share these reactions with others
in a group setting at the end of the week.

After doing this as a small group for a few weeks,
encourage students to continue this process on their
own until it becomes a part of their "way of viewing
and processing new experiences

This activity can be done with from 5 to 15 studgpts,

Senior High Age
Family and Cultural Background Activity

-
--StUdents complete thg following exercise.

ktdents are asked to imagine themselves moving
back in time. What ate your ancestors like 75 years
ago? What are your parents/relatives like now?

1. Does yout cultural heritage affect you in any
way today (i.e., in your seXual roles, your work
choices, your educatiotil -aspirations, etc.)?

..
2. List at least onelhing that you do now that is

culturally determined.

3, Think of the things that you presently do. Can
...You identify some of them that- involve :subcul-,.1
tures? List those that do:

4. Identify patterns of thinking and behaving that
exist in your family. List tfie patteins that vou
are repeating. 'List the patterns that you h'ave
changed. -

.

Relate the information that you learned about your-
self...from -this exerciSe to yOur interests, educational
and.vocational goals4 Should you change your thinkkg
in any wISt&to better reflect who you are?

This activity can be done either ott.'aii individual'
basis dr in a small gioup setting.,

Senior High Age
Descriptors Activity

Students are asked to do a research, project where
each student is asked to interview 10 adults, 10 adoles-.
cents, and 10 elementary school students. The students
doing the research are requested to aslp only one clues:-
tion: Who are you? The researchers then note what the
person says in..response to' this question._ When some-
one respoilds:by, giVing his name; this is just noted or

. taiiid but the main *cern of The researchers should

20
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:be how people*Nciescribe themselves When asked °who
they are. After all the students have had an'oppornmity
to ,obtain the necessary data; the students7tan-roughly
tally the, results using specific categorical tallies of
responses. Then the results are noted for the three
different' populations.. The ezperience; should then be
processed but utililatg reference to the resultS and the

o relAtionship. betWeen how peopie view arnSelves in
relationship to 'Oat people do.'

This acfivit/cian be done with from 10 to 20 tuderils.!. .

Senicui High Age
Defmitions Activity

,

,A..Each stildent virites his/hc.7 definition of the .

- word work.

. B.-Each student writeVhis/her definition Of the
wordoccupation - , .

C. Each student writes his/her definition of ,the
word career.

- The group's memhers are then asked to share the
definitibns of each word. First of all,, the definitions of
the Word 'work then occupation and career. These 'defi-
nitions -are then recorded either, on a blackboard br on
a Sheetdd paper. Then the students are asked to brain-
storm to come 'up with oily other definitions that may ,
not have been listed. Students are tlien asked what these

_terms imply that i:s not directly stated. Next, the coun-
selor procesies mit the_ exercise by focusing on two
things:

1: How much the definitions are related to the stu-
dents' experiences Within.th..: world of work?

2. How much of the definitiem lie related to things
.that studentt have heard or picked up from other
people? -

This activity can be done with from 5 to 25 students.

Senior.High Age
OcCupation-Status A.ctivity

A lbting of -various proTesSiOns and occupations is
utilized in N.O:R.C. Studies is given to the students.
The students are then askect to, rank the stated occupa-
tions based oa the status-that each occupation lifis within
mit; social stratification 'system. The students .can either
ranlo order the,;. occupations or &det . the occupations
based od'a zer0o,Cale hund-re-cf-p;lint system. Then the
students' ranking of occupations based on social status'
can be compared with the National Opinion Researdh
Center findings along with 'various other research 'find-.
ings in oecupational soeiology such as the Purdtie Opin-
ion Research Polls'. A discussion should follow tlie ex-
ercise coniidering tlie following areas: °

.1. What do yeti feel otcupational stratification is
baed on?

;. .
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2. Will these currstit oecupations, remain in the same
position in the future?

3. In the future, what could- aftedt 'The occupational
sir ification position? 0.

4. ow does such an occupational stratific.ation
/system affect you? Your' career choice? Your

/ education? Your clife style?' YOtir political and
social beings? Your definition 'of success? .Your
self-idcntity? Your-goals and:aspirations?

5. How does at:stratification system 1)erpetuate it-
;;

'This activity can be-done with from 8 to 20 students.



Chapter -IV

'Working wifh Educational Staff, Parents, and Community

Introduttiou

-A. comprehensive career guidance, counseling, and
. .

placeMent program . established in . any educational,
setting -Should not only involve the students, but also
educational. staff, 'parents, and the cthinnimity. The .
establishment and maintenanCeOf a career deVelopment
program will .be very, difficult Without the full'coOpera-'
tion of/the teachers, adMinistrators,, and other schbol
Personnel. An effectiVE- -Career.. deVelopment Program.,
.shOuld. involVe palents. -Couns0Ors should work. with
parents in explaining the: career guidance program and
in explaining the --Cateer guidance program and in ex-
amining the role, that patents play,in the carder develop-,
it:lent of their -sims and -daughters 1so, soine parents, ..
may feel a need to!'learn.more abribt the work world

'of today and thei relationship betWeen education and.
career, development within the framework Of_ societal
needs.. Finally.The guiciance_perionnel can work within
the. community in order, to utilize expertise, .provide
Opportunities that enhance the Career. guidance, coun-
seling, and placement program, 'and lit* the educational-.
world With the Vodational world. -t

A discus-sion of ffie implications for a comrehertsive
career development program inVOlving educational staff,

...parefiti, and the doinmunity folloWs.

Working with Educational Staff

Guidance counselors involved ,with career develop-
ment, should involve themselves with the entire educa-
tional staff. Everyohe from food persbimel and main-
tenance personnel to the principal- and the.suPerinten-
dent have distinct contributions th4 each can make. A
comprehensive career guidance, counseling, and.placel
ment pragram eon be defined as a systematic7effort-
involving all educational personnel aimed at the lotal
development of th person (cognitive and"' afectiVe
development within the context of psycho-social matur-
ity). The degree to which the school counselor involves
'these-Personnel reflects the counselor's Creativity, scope,
and depth. The numbef' of staff particiPants and the
amount of staff participation will be directly correlated
Witti the success or lacK of success of the comprehensive
carterguidance program.

Ig.;. order to- asSure that weer,. guidance ljhs the
bread-az, of scope necessary---c10....acioingtil
guidance Personnel.. must betome ;involved:44th the'
_Area of systems development;,',-Sy`stems deVelopMent dan
be defined as an approacktoward Organizational change

that considers the Various parts of al-lirganization that

I

are interrelated to the whOle. WhEn one part or sy tem
of the organization is ehanged the entire organization is
clianged. -The school is organi7ation.and the various

"-populations within the school are systems: teachers,
maintenance personnel adpinistrators, guidance staff,
etc. The counselor's effort to utiliie one's potential
must be aimed pi.: fac. hating the various noncounseling
populations to wor together as a unified wlible. In ,

famiar with pro ss consultation. The counselor Tin-
order 'io meet th;` need the Counselor must become

il
voved with career guidanCe yiill experience both being
utilized and sought out as a consultant and seeking out ..

_. other members/of the.educational staff as consultants.
According to/Fullmer and Bernard (1972) the specific
goils-of consbltation are

1. To iimprove and enhance ihe learning: environ7
merit for students, teachers, parents, ,and adthini-
strators. ^st,, h; .

..
2. To iniprove communication by enhancing the

information flow among the signifiCant persons
in the learning en nment. . .

3. To bring er persons of 'diverse rolei and
functioni to engage in the common task of en-
hancing thce learning enVironment of significant
others. .. .

4. To extend the -Services of experts'.

S. To increase the ability of the educational staff to
' deal with i'Wider range of differences among :

students. -

6. To help others in the process of learnigg how to
learn about behavior..

7. To helP ereate an environment containing all the

significant Components 'of a good learning miliau.
' trigger self-help organizati6n`.'

In./relation to process .consultation, knowledge 'and
'skill in 'grotip conAunicatioi-i4-.tly facilitates the
counselor's work: Much of /the guidance personnel's
contact With the educational staff Occurs within the .
cOmext of group sitnations;: staff meetings, committee
meetings, in-service training; etc. Thusr-ffieimportarice
of guidance personnel becomingskilled in group pro-
cedures cannot-be oyerstressed. .

'The pidatiep staff can utilize the following devecop-
fiental leChniques in work-1g with other eflticational
Stiff in initiating (and implementing a comprehensive
career guidance, cti.nseling and placement program.

-.

;Daniel' Fullmer and Harold lifienard, The.Sahal CounSelor-:
Consultant, Boston: HOugbtqn.Mililin Co:. 1972.
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_

1. Assessment -- The guidance personnel should
assess current programs operative within the
school and the community dealing with the gen-
eral area of career development and determine
the need for additional programs utilizing a
comprehensive guidance, counseling and place-

.. ment approach. The self-concept model of career
development can serve as a vehicle-to implement
such an approach. In Minnesota, the current
emphasis on career education provides an excel-
lent beginning point from which to assess the
depee to which the student affective slomain will
be dealt with in any systematic fashion relating
to his career development. .

2. Exploration Once a need has been established,
the guidance staff can explore the possibility of
developing a more effective program in career
guidance, counseling, and placement by becom-?
ing involved with already, existing piograms.
Counselqrs should:bike everY 'effort to relate
their career development prOgram to other exist-
ing programs involving career development both
in the school and in the community.

3. Involvement Guidance itersonnel can ask
members of the educational staff to' serve as con-
sultants to 'the guidance departinent in the area
of career development.. At this point ihe coun-
selors may, choose to involve_adMinistrators,
maintenance personnel, etc. The more people
involved die broader the base and gre more
diverse the input into the'Tcareer guidance pro-
gram. Each person that As-involved . with the
career guidance program possesses distinctive
skills, abilities, and experieit.m. relating to the
world of work.

4. 'Development The guidance'staff together with
consuftants gather input and develop, a program.
In the developmental stage, guidance personnel
should become involved with behavioral objec-
tives in order to more explicitly define .their pro-

5. Explanation Iniinediately following- the pro-
gram development, the guidance staff should ex-

plain their program in as detailed a format as
possible to the other educational stiff. Thus.
teachers, home-School liaisons, social workers,
administrators, etc., ate made awarn 'of the pro-
posed career guidance, coungeling and placement
program :Id their school. By usiri:the guidance
staff as odds for self-examination concerning
their involvement and experience with their own
careefxlevelopment, the explanation stage can be
made more realistic. Modeling self-examination
of one's own:career development can facilitate
self-examination or their career 'devepment by
other staff members. At this point, glib self-Con-
cept model can proVidethe basic approach for
se1V-examination. Thus, the staff can become

more vitally involved with the proposed career
guidance, counseling, and placement program.

6.- Committhent The guidance persOnnel should
indicate their commitment to career guidance _and
also acknowledge the contributions and the corn:\
mitment of the other staff members serving as
consultants. It is imperative that a clear indication
of the guidance staff's commitment to the career

o guidance program be communipated to the edu--
ca.orial 'staff. The counselors may at this time
volunteer to assist teachers in the claisroom by
running task-oriented or promis-oriented group
discussions relating subject Matter with work and
the student's affective development.

7. Adjustment The guidance sitaff should request
feedback concerning the proposed career guid-
ance, counseling, and placement program from
other educational staff members. The staff con-
sultants and tbe guidance staff should then care-
fully'exathind the feedback and make necessary
adjustments within,the program. The adjustments
within the program are then communicated to

theiffer educational staff.

8. Establthment The guidance staff institutes the
comprehensive career guidanm, counseling, and
placement program. 'The self-concept model /or
career guidance, counseling, and placement is
utilized in the everyday functioning bY the guid-
ance personnel. /

9. Communication Guidance personnel make a
constant effort td give and receive feedback con-
cerning their career guidance program to teach-
ers, administrators, and all other Sehool person-
nel. Counselors have the responsibility to keep
the educational staff informed of program changes
and ne* needs that might develop.

10. _Evaluation The guidance staff should constant-
ly evaluate their Career guidance, counseling, and
placement program. Teachers and students can
be sUrveyed Concerning the value of the career
guidance program and any recommendations that
might increase the program effectiveness.

The guidance personnel involved with career guid-
ansf, counseling, and plaCement must be concerned
with and involved in the total ..learning environment.
The staff must concern themselves with the concept of
experiential learning. The total learning environment
includes the community where a student spends 16-18
hours per day.. For students, the school should be a
microcosm of the real world, of society in -genefal.
Therefore, counselors involved with career development
need to work with other educatinn staff to make sure
that ,these two societieS are reflective of each other and ,

, that career guidance, counseling, and placement in the
schools is accompanied by an emphasis on career de-
velopment in the community.
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Working _with Parents

A comprehensive guidance program focUsed on ca-
reer 'development. via the self-concept imPlies- that

.. guidance personnel need to become involved in the
total world of the student and how it effects his atti-
tudes, behavior, etc. Parents are very influential in
'students' career derelopment.

Defielopmentally, a child first identifies with his par-
ent following the recognition of the distinction between
self and. not self, between one's body and the remain-
der of one's visible environment. Critical to the 'devel-
opment of self and how one sees oneself as a person
throughout the school years -and beyond is the rela-
tionship that existed and; presently-, exist between
child/student and parents. Parents establish the emo-
tional. climate in which the individual first experiences
reality; they serve as human identity models and estab-
lish basic attitudes, beliefs, values, etc., which are
ultimately incorporated into who one is and who one
will become. .

-
Two critical -areas which 'guidance personnel must

explore are an; individual's current self,appraisahas it
is related to the individual's perceived pirents opinion
of him/her and the individual's parents perception of
his/her 'worth,. abilitim, morals, sexuality, physical
attributes, intelligence, health, future, etc. .

The first area can be pursued by meeting with stu-
dent individually and/or in groups to discuss how
one's home environment influences hOwne perceives
oneself in light of the above variables and how this
influence is, incorporated into one's concept of self.
Increased awareness of how one comes to pereeive
oneself gh-an-honest-appraisal--of-the-factors in-

uencing this perception can lead to the reassessment
of who one is and who one would like to become.
Consequently,- throtigh this process one can begin to
establish an identity which is:More internalized versus
taking on someone elie's identity and centering ba-
havior.On external expectations.

The second critical area ItA concern is to become
involved with parents of students through some planned
and systematic way. This may Mean moving out of the
school building and into' the homes of students to
interact with the family in their natural environment.
Dialogue centered around how parents Perceive their
children in terms of worth, abilities, etc., can be crucial
in understanding the total world Of the student.

Intervention on the part of counselor becomes neces-*
sary if discrepancies exist between how a particular
student'perceives hintelf/hertelf as compared to what
that student's parents perceive. This intervention may

- need to involve counselor, parents; and student working
together to achieve an integration of the perceptions.

. . ualung together gioult Or parents to teach them
about self-development and the interrelatedness Of be-
haVior andl-elf-c-ohteptiii -feta§ of themselves and their

a .

offspring could lead to better understanding, 'hence
better communication between'parents, students and the
school.

The choosing of.a career is dependent on such factors
as: one's perception of self in relation to the world of
work, the expectation of parents and significant others,
the _knowledge and exposure to the world- of work,
one's achievement level, who One would like to be, etc.

Guidance personnel need to become aware of parents -
expectations in regard tri *hat they hope their son or
daughter will become. These expectations may reflect
their needs more than the needs of their son or daughter,
may reflect unrealistic goals based on miiperceptions of
who their son or daughter woUld like to be, may be
based on their value system which is' not necessarily the
value system of their son or daughter and may be based
on limited or outdated knowledge and experience in the
world of work.
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Awareness on che part of the counselor of the inter-
relatedness between student-parent exPectations as it
effects caieer choices shpuld lead- to increased inter- °
action between student and parent which is initiated
and maintained on a 'Continuous basis by the counseling
staff.

,/
TorachieVe,the goal, to find and secure the right plate

.in the working world; one Abet will enhance the self and
perpetuate' one's striving toward the best one is able to
become, makes:- it niandatory that guidance staff be
intricately involved with parents of students as part of
their function within the framework of a comprehensive
career deV\elopment program.

Working with the Community

In order to facilitate a comprehensive career guid-
ance, counseling, and placement program, the coun-
selor must becorne involved with the community.. The.
counselor must move out of his office and school into
the community where the counselor can involve repre--
sentatives from busineSs, industry, labor, civil service,
,,and various professions with the career development
program. Representatives from these populations know
job requirements, entry level skills, exact job descrip-
tions, occupaticinal mobility, personal characteristics of
successful individuals, and the job market. This infor-
mation provides extremely valuable input into a career
guidance program. These reOresentatives can also help.
provide the needed experiential component for a career
development program. Contacts with representatives
from business and industry can also greatly assist the
guidance pers,-nnel in career placement. The guidance
staff shOuld utilize the community resources available:
The Process by which the counselor might enlist the
services of these representatives is as community con-
sultants 'to the school.

-
A comprehensive career development program will

involve the imphimentation of the experiential learning



model. The new cOncept; in career development de-
mand thai a counselor move out of a school setting to
beconle involved with significant' others in the establish-
ment of eXperiential learning prograins outside of the
school. Assuming that: territory defines relationships, it
is imperative that.stndents experience the reality of the
work world. The importance of the environmental
framework involved with career guidance, counseling.
and placement is illustrated by Robert 0!Hara's (071)
comment: \

"Through the proCess of differendation and inte-
gration there- is gradually formed a vocational self-
image. -The key element in the formation of this
self-image is the process Of 'interaction with other
people met in the vocational environment. The
vocational, self-image, grows and develops as the
student evaluates himself, as others evaluate him.
and a he perceives their evaluations."'

Another consIderatidn -for. the counselor involved'
with career guidance is.the forthation of working rela-
tionships With cOmmunity counseling agencies. Com-
munity counseling\ agencies vary from state employment
services tocounter-culture agencies. Community coun-
seling agenci4 can contribute a great deal to a schOO1
based career develOpment program. Working relation-
ships with community agencies can offer the guidance
staff the following services:

1. Community agencies can provide resource per-
sonnel and materials to assist guidance staffs with
career counseling and placement.

2. Community agències utilize extensive referral
services invo ving the total counseling spectrum.
Included in e referr 1 fources are employment
counseling an job placeniclit-a-well-
ing centers. I e referral procedure as it exists in
community iunsling agencies usually is far
more extensi e than the few referral agencies

-

usecrty school

'Robert P. O'Hara. "
David Cook (Ed.)
Boston, Allyn and Bac

I

uidance for Career Development", in
uidance for Education in Revolution,
n Inc., \1971.

V.

3. Community agencies offer strong commUnity
support bases .from which they 'operate. These
support bases can provide valuable community
support for comprehensive career guidance pro;
grams.

4. Counter-culture ,agencies proVi 'de the guidance
personnel with an opportunity to learn more
'about youth Culture.

5. Community agencies also provide alternatives
for students that the guidance staff cannot_reach.
The community agencies can serve as ekcellent
referrals.

In the area-of community involvement as in the arca
of tducational staff involvment, the guidante staff find
themselves involved With the consulting process. Some
strategies that guidance personnel niay employ in work-
ing With the community:

i . As previously mentioned, the guidance staff .can
utilize community resources as consultants. Gen-
erally, "the representatives rfrom the community
have a great deal of knowledge'to contribute to a
comprehensive counseling effort.

2. Counselors can. establish work study, internship,
and apprenticeship programs involving the busi-
ness, industry, union, and professional commun-
ity representatives.

7

37-T9he-gui nee 'personnel can build a strong sup-
port base withm it .

4., The guidance staff can becbme
students and parents on their tel-ritory.. ,

5. The counselors can become iIóré familiar cvith
the values and attitudes of the .,?uth culture. .

*dance staff through involvement with
counter-culture 'agencies can demonstrate their
commitm9nt fo the itudent and a the same dine
establish. rapport.

For a further distussion bf sociolotical considerations
see Appendix B.

3 0
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Appendix A
_ (Psychological Considerations)

Psych Olegical Consider nOons

Man is a biological, psychological and intellectual
being gontinuously interacting with his environment in
an/ evolVing, developmental way. Assuming that one's
ations are determined by who one is and who one ,

ould like to be makes it imperative to look at career
gliidance, counseling and placement from a develop-
mental viewpoint in order to coincide with man's pro- -
gressing through a series of stages based On physical
growth, piychosocial grovith, and intellectual groWth
patterns. These growth patterns have been defined and
elaborated by Erikson, Piaget, Tohlberg, Havighurst,
and others.

According to Erikson, Piaget, etc., an individual
moves from one stage to another, in a systematic way
as deterniined , by the person's having mastered the
tasks at a particular stage to some degree of adequacy

- which' -then preciPitates a readiness to move onto the
next stage. Each succeeding stage increases in its de-
mands on- the individual in terms of complexity of -

_ skills (cognitive, affective, interpersonal, etc.) required
to master the tasks in that stage.

Use of the term stage to describe development is in
reality making a descriptive summary' statement direct-
ing one's attention to a particular set of behaviors at a
particular time. The particular set of behaviors observ-
able at each stage is the product of its antecedents and
simultaneously coincides with preparation for the next
stage in one's development. Thus, the development
through the concept of stages is progressive and cumu-
lative. Also, it involves differentialion at a more, com-
plex level with increasing/age and experience.

Figure 1 illustrates a conceptual framework incor-
porating Erikson's and Piaget's developmental stages

- superimposed on the development of self. This concep-
tUal framework encompasses the primary years through
senior high school years. The framework for the devel-
aliment of self is based on ideas from Piaget's and
Erikson's developmental 7tages combined with the

- authors' perceptions' derived from a variety of educe-
' tional experiences.

In order to initiate, establish, and maintaina com-
prehensive career development program, counselors
need to concern themselves with the implications of this
developmental framework in terms of planning specific
programs geared to varying age groups. The stages of
development portion of the conceptual framework is
self-explanatory as is the school years segment. The
developniental stages of Erikson that apply to the school
-ear$ encompassed' within this framework are: Ini "a-
tive vs., Guilt, Industry vs. Inferiority, Identity

. Diffusion, Intimacy vs. Isolation,' and Generativity vs.

,

Self-Absorption. T iese stages relate to the individual's
psychosocial development in terms of 'defining- the
radius of significant relationships and significant people.
.(Note the direction of movement from significant people
within .the immediate environment to significant people
Within the concept of the universe.) The radius of signi-
ficant relationships represents the territorial confines
defining-the progressive movement of the individual
from the basic family unit to the universe. This move-
ment- is defined both in' terms of people and ideas;
p,eople 'being1 further defined in the significant people
Segnient of conceptual framework. Piaget's stages of
cognitive development encompassed in this framework
are the end of the preoperational stage, the entire
concrete operations stage moving into the formal oper-
ations,stage which progresses in complexity as students
reach senior high-school. These stages provide the basis
for the fonal mode of learning which is progressive and
cumulative as expressed in Figure 1 under the heading
"Focal Mode of Learning".

'the underlying implications of Piaget's Theory is
that the learning process must incorporate three basic
components: abstract, experiential, and practical. The
abstract component can be defined as vicarious learning
resulting -from the reading of books, viewing films, etc.
The experiential component refers to learning that
comes about as a direct result of experience in a 'life
setting. The third and final component, the practical
component includes direct application of knowledge
gained vicariously, direct application of knowledge
gained experientially, or a direct application of knowl-
edge gained from an integration of the abstract and
experiential components. The focus and the amount of
emphasis placed on each component varies according'
to the developMental age of the individuals. For ex-,
ample, in planning a career 'development program for
primary grade level youngsters the counselor should
focus on the experiential learning, piaget's. concrete
stage. (Focusing on one component, either abstract,
experiential, or -practical does not imply the mutual
exclusion of the other two components but rather a
weighting of emphasis on a particular component.) A
career develotoment program focusing on the inter-
mediate years should be weighted on the experiential
component, but incorporating more of the abstract and

-Int-practical components. During the junior high years,
the career develoPinent program should focus on al-
most a balanced weighting between abstract, experien-
tial, and practical learning. A career guidance, counsel-
ing; and placement program in the senior high school
should focus on the abstract component but still incor;
porate the experiential component. A senior high career
guidance program should also focus on the practical
component to allow students to test out their knowledge .

and experiences. The-following figure, Aigure 41 graph-
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icaUy represents-the weighting formula thaecould serve

.7 as a guide for the planning of career. development pro,
grata at various develoPmental levels.

Implications *of the above mentioned psychological
considerations will be further elabcirated in Cha-pter 3
by dealing wittrspecific aids, activitieand examples.

Figure 4 ..

GRADE LEVEL, CAREER DEVELOPMENT COMPONENT FOCUS

Grmie-Level i
/

/

Absfract

Component j.,
(approxiMate breakdoltit).-

. Experiential 1)..c... Practical.

Primacy 25%7171/2% 50%-65% 25%471/2%
X

Intermediate - 30%-20% -;40%-60% -30%-20%
Jr. High 35%-321/2%, u X

0 . X r 30%-35% --35%-321/2%
Sr. High 50%-65% X X .

20%45% 30%-20% .

' X --7 Represents Priniary Focus of Caieer Development Program
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Sociological Considerations
.

The role of the guyiance person in-career_ develop7
ment -necessittes examination of the sociological-
plications, related to the world of work. A sociological
topic most crucial to career guidance, counseling, and
placement is the concept of occupational mobility 'as it
relates to the occupational stratification system. Re-
search points to the conclusion that occupational
mobility within our social system is limited. The limits
affecting occupational mobility appear -to be a result
of several factors: unequal access to training, lack of
knowledge of and- _exposure to the world of work,
societal stereotypes or career opportunities for women
and minority groups, an occupational distiibution and
motivation system based upon extrinsic rewards, and...
control over entry into occupations' by unions and
professional orginizations.

Some counselors are defining their roles in a political-
social context. 'The,A; merican Personnel, and Guidance
Association is -"bMming mcre actively involved with
political legislation and Social issues affecting the coun-
selor and his role Within society. Career guidance,
counseling, and placement necessitates that the coun-
selor role be partially defined in terms of political and
social action. Counselors involved with career develop-
ment must work within their local conimunities, states,
and on a national level to facilitate social change that
would eliminate or curtail some-of-the-limitations_that .
support an occupational stratification system based on
limited opportunity and limited mobility.

Some strategies that guidance personnel .may employ
to .wolk toward changing the current occupational
stratification system are:

1. Counselors through 'local, state, and national pro-
fessional organizations can work through political
and social action to open the access to training,
experience, and actual job Opportunities.

Appendix B
(Sociological Considerations)

2. Counselors can become involved with career
education and contrbute their expert power in an

effort to expose students to the opportunities that
the world of work provides. -This involvement
should focus on a systematic effort to provide an
interpersonal affectively oriented component to
career education models.

3. Counselors can work to alter stereotypes concern-
ing job epportunities, roles, values, and goals that
affect' a student's career development. The coun-
selor's interaction with teachers, administrators,
and staff can facilitate a change in attitudes that
contribute tb placing limitations on- a person's
career development. The guidance personnel
through individual and group counseling can
work to expand student awareness concerning
the opportnnities available in the 'world of work.

4. Counselors can work with local unions> and pro-
fessional organizations to create opportunities for
experiential learning as well as to attempt to
open :rthe access to membership within these
organizations.

,
5. Counselors can visit and interact with employees

of various local industries and businesses. During
the_ interaction proCess, guidance . personnel can
,learn much, about employee job satisfaction and
'the employee's feelings concerning occupational(
mobility within thai,spetific work setting.

6., Counselors can become involved with two areas
of sociology: the sociology of occupations and
social stratification. These two areas of sociology
contribute much research that may aid the coun-
selor to better understand the sociological impli-
cations that accompany cnreer development.
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